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Introduction 
 
1. This document sets out the subject aims and content coverage required for 

GCSEs in British Sign Language (BSL). The GCSE subject content sets out the 
knowledge, understanding and skills common to all GCSE specifications in a 
given subject. Together with the assessment objectives, it provides the framework 
within which awarding organisations create the detail of their specifications, so 
ensuring the possibilities of progression into further academic and vocational 
study, training or employment.  
 

2. The GCSE in BSL assumes no previous knowledge of BSL. GCSE specifications 
in BSL will provide a foundation of how sign language works, building a core of 
commonly used vocabulary from the established lexicon and developing an 
understanding of grammar and the productive lexicon of BSL1.  

 
 

Subject aims 
 
3. GCSE specifications in BSL should provide a knowledge rich, coherent, satisfying 

and worthwhile course of study. The knowledge and skills acquired through the 
study of BSL will be of direct value and relevance for immediate and future use in 
social, academic and work related settings.    
 

4. Through studying a GCSE in BSL, students should develop their ability to 
communicate using BSL with other signers on a range of themes and topics 
which have, for example, social, cultural, political, work related and personal 
relevance (see paragraph 8). The study of BSL at GCSE will enable students to 
develop ways of expressing and negotiating meaning through a visual spatial 
language, communication and visual memory skills that will be of advantage to 
them throughout their lives. 

 
5. GCSE specifications in BSL should allow students to demonstrate accurate use 

of BSL, including the use of accurate non-manual features (e.g. facial 
expression, eye contact and body position). GCSE specifications in BSL should 
also enable students to demonstrate their knowledge and understanding of the 
history of BSL. 

  

 
1 Signs in BSL can be divided into those that are part of the established lexicon and those that are part of the 

productive lexicon. Paragraphs 1 – 5 of Annex A of this document set out the parameters of the vocabulary 
requirements for the subject content for BSL at GCSE. 
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Subject Content  
6. GCSE specifications in BSL should enable students to: 

 
a)  understand and apply the principles of a visual spatial language, including the 

grammar of BSL and the structure of the lexicon: visual motivation2, the forms 
of signs, manual and non-manual elements and finger spelling3.  

 
b) recall, understand and produce a range of signs of commonly used vocabulary 

from the established lexicon4.  
 
c)  be able to use knowledge of grammar, including the productive lexicon5, to 

produce accurately articulated signs and construct grammatically appropriate 
sign sentences in order to communicate and interact. Students should be able 
to understand and use standard BSL6 receptively, productively and 
interactively in a range of scenarios (see paragraph 8).  

 
d)  understand BSL is a language with a distinct grammar (syntax and 

morphology, including the productive lexicon), semantics (sign 
meanings/vocabulary) and pragmatics (rules of use). 

 
e)  demonstrate the use of BSL through communication and interaction, apply 

their knowledge and skills, and gain an understanding of how language is used 
by providing information clearly and effectively in response to questions. For 
example, the use of regional variation, name signs, interaction strategies and 
use of appropriate social conventions when communicating with deaf and 
hearing individuals, including eye gaze, gaining attention and turn taking. 
Students may use regional variation that fulfils task requirements, as 
appropriate. 

7.  GCSE specifications in BSL must be based on the grammar, including the 
productive lexicon, set out in the subject content but may use reasonable 
flexibility in their selection of vocabulary, topics and scenarios to remain within 
the parameters set for the established lexicon required. Topics and scenarios 
should relate to those of social, cultural and personal relevance to students, 
taking into account the needs and interests of a wide range of students.  
 

8. GCSE specifications in BSL must require students to: 

 
2 See Annex A Paragraph 6 
3 These requirements of BSL subject content are set out in Annexes A and B. 
4 Parameters for specifying the core vocabulary are given in paragraphs 1 to 5 of Annex A. A list of commonly 
used BSL vocabulary from the established lexicon is given in Annex C which can be used as an advisory list in 
selecting vocabulary when writing GCSE specifications in BSL. 
5 See Annex A Paragraph 4 
6 See Annex A Paragraph 12        
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Comprehension  
a) Follow and understand signs, signed sentences and signed texts in standard 
BSL where signs are accurately articulated, applying their knowledge of the 
vocabulary and grammar (including the productive lexicon), in order to: 

i. identify the topic of discussion and understand main points from signed texts, 
including conversation between two proficient signers in which information and 
views are exchanged in BSL; 

ii. understand and recognise the relationship between past, ongoing and future 
events; 

iii. infer, by using knowledge of the vocabulary and grammar, plausible meanings 
of single signs, encountered in signed texts dealing with everyday topics, by 
making use of visual motivation and an understanding of the overall meaning 
provided by the context. 

Production 
b)  Produce signs accurately and construct clearly articulated BSL sentences, 
accurately applying their knowledge of the vocabulary and grammar (including the 
productive lexicon), such as to be understood by a proficient BSL signer, in order 
to: 

i. sign simple sentences, using familiar language to provide straightforward 
factual information on personal details, everyday topics and routines; 

 
ii. describe people, places and things; 

 
iii. tell a story7, linking simple sentences into a text8 as a series of points, 

conveying past, ongoing and future events, as appropriate. The narrative may 
be real or imagined, but should enable students to demonstrate their ability to 
use BSL productively. 

Interaction 

c) Interact in BSL, in structured and unstructured scenarios, articulating signs 
accurately, using their knowledge of the vocabulary and grammar (including 
the productive lexicon), such as to be understood by a proficient BSL signer, in 
order to:  

 
7 A fictional or non-fictional (at the student’s discretion) narrative of a student’s own construction. 
8 Definition of BSL terms. Signs refer to individual lexical items. A signed sentence is defined as a sign, clause, or 

phrase, or a group of clauses or phrases forming a syntactic and semantic unit. Signed text in this context 
means a sequence made up of simple sentences articulated accurately at a moderate pace.  
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i. initiate and take part in a conversation, asking and answering simple questions 
and exchanging information on familiar and routine matters;  
 

ii. express likes and dislikes in simple terms and give basic reasons for a point of 
view. 
 

History of British Sign Language 
9. GCSE specifications in BSL must require students to demonstrate knowledge 

and understanding of the development of BSL, from its origins and the first 
references to signing in Britain, to the present day, including: 

 
• how the use of BSL has evolved over time; 

 
• how new vocabulary enters BSL; and 

 
• understanding that BSL is distinctive from, has influenced, and has been 

influenced by other languages, including American Sign Language and 
English. 

 
The definitions and parameters, vocabulary and grammar requirements for BSL 
GCSE are set out in the following annexes. 

Annex A: BSL Definitions and Parameters 

Annex B: Grammar requirements for BSL at GCSE 

Annex C: BSL Vocabulary  
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Annex A: BSL Terminological Definitions and 
Parameters 

 
1. Vocabulary: BSL is a visual spatial language. The vocabulary of BSL can be 

divided into signs that are part of the established lexicon and signs that are part 
of the productive lexicon. 
 

2. The established lexicon in terms of BSL signs codified in existing dictionaries is 
relatively small in comparison with other languages, but there are no limitations 
on signs in the productive lexicon. Items in the established lexicon answer the 
question: What is the sign for x? The majority of these signs are nouns and are 
fixed in the mental lexicon; they can be self-standing and understood out of 
context. Vocabulary from the established lexicon which students will be expected 
to know and use as they demonstrate their ability to understand, produce and 
interact in BSL will be prescribed in GCSE specifications in BSL. 
 

3. The productive lexicon of BSL describes meaningful units which are only 
partially specified at the lexical level and in which new meanings and forms are 
created through the combination of components according to grammatical 
(morphological) rules. In order to create meaning, the signer must know the 
meanings and rules of assembly of the components, including semantic and 
grammatical properties associated with elements of sign formation such as 
handshape, movement, and non-manual features. 
 

4. Vocabulary size and range: Students are expected to know at least 750 signs 
from the established lexicon in order to understand, produce and interact in BSL 
at GCSE. Awarding organisations may use the vocabulary set out at Annex C as 
an advisory list in selecting vocabulary when writing GCSE specifications. The 
selected vocabulary will take into account sign frequency (provided in Annex C 
where available) and semantic relevance, and should be specified according to 
topic and purpose of communication in a vocabulary list of signs from the 
established lexicon. 

 
5. Regional variants and base signs9 (including modifiers and negations) of a 

specific sign count as one sign in the prescribed number of signs. In addition to 
these 750 signs, students are expected to know the 26 letters of the British two-
handed manual alphabet and numerals, both cardinals and ordinals. 
 

6. Visual motivation: Students of BSL GCSE will need to understand and apply the 
concept of visual motivation in the structure of signs. In many BSL signs there is 

 
9 The term ‘base sign’ is used linguistically to describe the form of a sign from the established lexicon before it is 
modified using productive morphology to change or extend its meaning. For example “run, running and runner”, 
these would not count as three different signs, this would count as one sign as they are identical signs. 
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a link between the form of the sign and its meaning. This is sometimes called 
“iconicity”, but the term “visual motivation” is preferred as the relationship is often 
not an image of the referent, but of something associated with the referent. Visual 
motivation also includes the grammatical use of space to reflect spatial 
relationships. Other signs are not visually motivated and have an arbitrary 
relationship with their referents. 
 

7. Fingerspelling is based on the written form of English, with 26 hand 
arrangements corresponding to the letters of the English alphabet. Fingerspelling 
serves multiple functions within BSL, including their role in loan signs as well as 
for representation of English personal names and place names. In addition to the 
750 sign vocabulary, students will be expected to understand and make 
appropriate use of fingerspelling, at a slower than normal speed. 
 

8. Pace: For the purposes of BSL GCSE, a moderate signing pace is defined as 
accurate articulation of signs at a slower than normal conversational pace. 
 

9. BSL signs, sentences and texts: The following definitions of terms will be 
helpful in understanding the linguistic demand of the subject content. Within this 
context, the term BSL signs refers to individual lexical items. A signed sentence 
is defined as a sign, clause, or phrase, or a group of clauses or phrases forming 
a syntactic and semantic unit. Signed text means a sequence made up of 
sentences articulated accurately at a moderate pace. 
 

10. Conversation in BSL is an exchange of information between two proficient 
signers or between the student and a conversational partner, using signed 
sentences. 
 

11. BSL Grammar includes morphology (e.g. plurals, classifiers) and syntax (sign 
order and sentence structure e.g. timeframe; negation, topic-comment 
structures). In common with many other languages, BSL signed sentences differ 
from English in structure and word/sign order. 
 

12. Standard BSL: Students of BSL are expected to use the grammar of standard 
BSL, and should have awareness of regional lexical variation. Although there is 
no formal standardised BSL, Standard BSL may be considered the variety of BSL 
used by deaf presenters on BSL Zone and BBC See Hear programmes. Students 
may use regional lexical variation, as appropriate, in productive and interactive 
tasks providing that task requirements are fully met. 

 
13. History of BSL: The expectation for students to develop knowledge and 

understanding of the history of British Sign Language is a separate aspect of the 
content to that of study of the language. It should represent 15% of the total 
qualification content. Awarding organisations may select the detailed content that 



9 
 

will be included in specifications to address the expectations of paragraph 9. It is 
not expected that this would require a study of linguistics, as this is likely to be 
too demanding for this GCSE qualification. It is also not expected that 
specifications would require the use of British Sign Language in teaching the 
history of BSL, to avoid limiting the extent to which new learners of the language 
could engage with the detailed content. 

 

 
 
  



10 
 

Annex B: Grammar requirements for British Sign 
Language at GCSE 
 
GCSE students will be expected to develop and use their knowledge and 
understanding of BSL grammar progressively throughout their course.  

Students will be required to apply their knowledge and understanding of grammar, 
appropriate to British Sign Language, as set out in Annex B. 

The structure of the lexicon: visual motivation, the form of signs and 
fingerspelling 
 
• Students will be expected to demonstrate accuracy of articulation of signs and 

fingerspelling in relation to features of location, handshape, movement and 
orientation, and understand how the forms of signs may be related to sign 
meaning. 

 
Classifiers: 
 
• The term classifier refers to a morphological system that can express events 

and states, using handshape classifiers to represent movement, location, and 
shape. In contrast to signs in the established lexicon, which consist of a single 
morpheme, classifiers consist of many morphemes. Specifically, the handshape, 
location, and movement may all be meaningful on their own. 

 
• In classifier constructions, the handshape serves as a classifier representing an 

entity. The signer can also represent features of its movement in a visually 
motivated way. The handshape, movement and relative location are meaningful 
on their own.  

 
• Classifiers may be seen in both nouns and verbs. Depicting and locatable/spatial 

nouns can be located in different areas in signing space, while plain nouns (signs 
from the established lexicon) always occur in the same location. Students will be 
expected to recognise and use nouns and verbs which demonstrate the following: 

 
o Whole entity classifiers: The handshape represents the overall shape of 

a referent (e.g. CUP, AIRPLANE).  
 

o Handling/instrument classifiers: The handshape represents the hands 
handling an entity or instrument. They resemble whole entity classifiers, 
but they semantically imply an agent handling the entity (e.g. SPOON, 
SUITCASE).  
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o Limb classifiers (also referred to as body parts): The handshape 
represents limbs such as legs, feet or paws.  

 
o Extension and surface classifiers (also referred to as size and 

shape): The handshape and movement represents the depth or width of 
an entity (e.g. THIN-PERSON, SPOTS).  

 

Modification of nouns and verbs 

In BSL, modification may be accomplished in several ways, which can also co-
occur: the addition of lexical modifiers, change in the manual articulation of the 
sign, or non-manual modification of the sign 

 

Adjectivals (noun modification) 

• Comparative/superlative: Students will be able to describe and compare 
noun concepts  

• Size/shape: Students will be able to modify signs in relation to size and shape 
of referents 

• Simultaneous/sequential modification: Students will be able to use signs to 
indicate modification using two hands to indicate the noun and its modifier 

 

Adverbials (lexical signs and verb modification) 

As well as adverbial lexical signs, such as YESTERDAY and SLOWLY, adverbial 
information can be conveyed by modifications to the movement and size of a sign 
(speed of movement, use of space and spatial relations, and configurations of the 
face and mouth with specific meanings). These modifications provide information 
on time, aspect and manner in verbs. Time adverbials indicate calendrical time 
(e.g. IN-2-HOURS, TOMORROW, LAST-YEAR). Aspect is concerned with the way 
the grammar marks the duration or type of temporal activity (e.g. REPEATEDLY, 
FOR-A-LONG-TIME). Manner adverbials describe how and in what way an action 
is carried out (e.g. NERVOUSLY, CASUALLY).  

• Manner, aspect, intensity: Students will be able to recognise and use lexical 
adverbial markers (for example, EVERY-DAY, CARELESSLY) and non-manual 
adverbial markers to describe how an action takes place. 

• Comparative/superlative: Students will be able to use manual signs and non-
manual features to describe, for example, an action as faster or slower than 
another action. 
 

Verb  

Verbs in BSL fall into a number of different classes, depending on their semantic 
properties. These classes have different morphological features. Students will be 
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expected to recognise which class a verb belongs to and use appropriate 
morphology. 
 

• Plain (non-inflecting): Verbs that represent an agent’s function, behaviour or 
experience, e.g. THINK, LOVE, CRY, RIDE A BIKE. They are often located on 
the body and do not undergo change in handshape or location.  

• Indicating/agreeing/transfer: (all three terms are used in the literature): the 
locations at the beginning and end of the verb are associated with roles such 
as subject/agent or object/patient. Typical verbs in this group use the start 
point for the source and the end point for the goal, with something transferred 
(e.g. ASK, SEND, GIVE). Unlike spatial verbs, the handshape does not provide 
information on class of what is transferred, but the verb may be modified for 
plural number or aspect.  

• Depicting (spatial): (both terms are used in literature): Spatial verbs that take 
the form of a handshape or handshapes representing referents as they move 
through space, and can demonstrate spatial relationships with other referents. 
Spatial verbs also indicate the starting and finishing points of an action, 
together with the movement path. The handshapes in spatial verbs represent 
real object features or classes (how objects are handled, their size and shape, 
or their function): these are classifiers. 

• Existential: Existential verbs indicate that a person, animal, object or vehicle 
exists in time and/or space. Negative existential verbs indicate that an entity 
does not exist. 

 
Auxiliary/modal verbs 

• Modal verbs express necessity, possibility and intention. They include such 
forms as MUST, CAN’T, WON’T, SHOULD and are listed in the vocabulary list 
in Annex C.  

 

Number/quantity  

• Numerals: Students will be expected to understand and correctly produce 
their regional variant form of BSL numerals. 

• Plurals: Pluralisation can take a number of forms, including – in signs with 
appropriate phonology and semantics - repetition of a noun or a verb sign 
accompanied by change in where the sign is located. Students are expected to 
understand and use plural forms as appropriate. 

• Number in verbs: Verbs can indicate the presence of more than one agent 
and also how many objects or ‘undergoers’ are part of a verb, for example how 
many people perform an action, or are given an object. 

• Numeral incorporation: Numerical incorporation is the process in which the 
handshape of signs referring to quantity (age/amount/time) can be modified to 
indicate the number of referents (e.g. THE THREE OF US, FOUR POUNDS, 
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IN TWO WEEKS TIME). Students are expected to understand and be able to 
represent up to 5 referents using noun and verb morphology as appropriate. 

• List buoys: are used to enumerate entities. List buoys are numeral signs that 
are formed on one hand while the other hand keeps on signing, or refers to the 
digits of the list buoy. They help guide the discourse by serving as conceptual 
landmarks (as in, for example, “There are 4 people in my family: my father, my 
mother, my older sister, and me”, where the non-dominant hand maintains the 
handshape of the numeral 4, while the dominant hand is used to enumerate 
the family members).  

• Ordinals: are numeral signs such as 1st, 2nd, 3rd, 4th, that show relative 
ordering (e.g. She was the first person in her family to go to university). A list of 
ordinals is provided in Annex C. Students will be able to demonstrate an ability 
to use list buoys to discuss two or more things, and to use ordinals in BSL. 
 

Referencing 

• Personal and possessive pronominals: (comparable to such forms in 
English as ‘I’, ‘me’, ‘my’). 

• Reflexive: A reflexive pronominal refers to a previously named noun or 
pronominal with the same sentence (comparable to English “ourselves”, 
“myself”, particularly where the subject and object are the same.  

• Enumerative: In BSL, enumerative pronominals enable signers to distinguish 
between meanings such as “(each of) them” and “(all of) them”.  

 

Negation 

• Negative suffixation (also called negative incorporation): A negation 
particle may be added at the end of a subset of plain verbs (primarily those 
involving sensory and cognitive experience, including modal verbs) to change 
the value of the sentence from positive to negative (comparable to structures in 
English such as “does/doesn’t”, “can/can’t”) as in the following sentence BOY 
CAKE LIKE-neg (“The boy doesn’t like cake”.) 

• Phrasal and Clausal negation: Individual lexical items, phrases and clauses 
may be negated non-manually (using headshake and/or negative facial 
expression) or by non-manual negation accompanied by an appropriate lexical 
negator (e.g. NOT, NOTHING, NEVER). 

 
Clause structures 
 
• Declaratives/statements: A declarative sentence is a sentence that makes a 

statement, provides a fact, or offers an explanation. Students will be expected 
to recognise and produce declarative sentences. 
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• Negation: Negation can take different forms in BSL. Students will be expected 
to understand and use appropriate manual single negator signs, non-manual 
markers of negation, and negative declarative sentences. 

• Affirmation: A declaration or confirmation of truth or validity. Students will be 
expected to use appropriate manual affirmative signs and non-manual 
markers. 

• Interrogatives: An interrogative sentence asks a direct question. Students will 
understand content (‘wh-‘) and polar (‘yes/no’) sentences, including both 
manual and non-manual markers as appropriate. Students will be able to ask 
questions using these types of interrogatives in BSL. 

• Sign order in simple clauses: Students will be expected to understand and 
produce sentences with agent/subject as the initial element. 

• Sentences with different verb types: Students will be expected to recognise 
and produce sentence structure using a variety of plain, depicting/agreeing, 
and spatial verbs.  

 
Prepositions and Conjunctions 

• While a list of the most common prepositions is presented in the established 
lexicon, classifier constructions may be used in preference to spatial 
prepositions (e.g. locating the classifier for long thin object above the classifier 
for flat object to mean “the pen is on the table”); non-manual features such as 
use of different areas in front of the body and head tilts may be used in 
preference to conjunctions (for example, the ‘if’ clause in an “if , then” sentence 
may be signed to the left of the signer’s body, with the head tilted back, and the 
‘then’ clause signed to the right of the signer’s body, with the head tilted 
forward.   

 
Complex clause structures 

• Verbless clauses and ellipsis: A verbless clause (or “small clause”) is a 
clause-like construction in which a verb element is implied but not present, for 
example GOOD MORNING, HAPPY BIRTHDAY, COFFEE FOR ME). Students 
will be expected to recognise and produce verbless clauses as appropriate. 

• Coordination & subordination: Coordination links together two or more 
elements; nouns, verbs, adjectives, etc., e.g. two nouns may be coordinated 
(“cats and women”). In relation to clause structures, coordination and 
subordination refer to the presence of two (or more) linked clauses. The 
presence of coordination in BSL is signalled in several different ways: by the 
use of a manual coordinator (comparable to English ‘and’, ‘or’) by non-manual 
marking involving facial expression and body position.  
 
Subordination is the process of connecting two sentences or parts of a 
sentence together to show that one part is more important than the other. 
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Subordination can represent different types of relationship: Concession 
(expressed in English by conjunctions such as ‘although’), Reason (‘because’, 
‘so that’) and Condition (‘if’, ‘unless’). In BSL subordination of one clause to 
another can be signalled by the use of a manual coordinator (comparable to 
English ‘because’) and by non-manual marking involving facial expression and 
body position. Students will be expected to recognise and use manual and 
non-manual coordination and subordination.  

 
Pragmatics 
 
• Constructed action: Students will be able to use constructed action to 

describe what different participants in a narrative do, using classifier 
handshapes and space to describe physical actions, for example climbing up a 
rope or crawling on the ground, and to represent a referent's utterances, 
thoughts, feelings and/or attitudes, using face, head, body, hands and/or other 
non-manual cues. These functions are comparable to those found with framed 
quotations and demonstrations in spoken languages. 

• Role shift: Role shift refers to a particular type of constructed action, where 
the signer takes on the role of one or more characters in a narrative (in 
addition to, or in place of, a narrator). Role shift involves using spatial marking 
and different orientations of the body and gaze to distinguish between 
characters and the referential space they occupy.  
 

Focus and emphasis 

• Doubling: In doubling, some element, referring to a single object or action, 
occurs twice (for example ANN WILL WIN WILL or WHO CAN’T READ WHO). 
The main function of doubling is foregrounding or emphasis of the doubled 
information, a function served in English, for example, by prosodic stress on 
the emphasised word. Students will be expected to recognise the presence of 
doubling in sign sentences. 

• Topic-Comment, Topicalisation, contrasting old/new information, Cleft 
sentence structure: These all modify the order of signs in a sentence in order 
to change the prominence of different elements. 

• Topic-Comment: The Topic is what the signer is talking about in relation to 
and the Comment makes observations on that topic.  

• Topicalisation: In Topicalisation, as well as having the topic first in the 
sentence, facial expression and head position is used for emphasis of the 
topic. This construction may be considered comparable to the emphasis on the 
object in passive sentences in English.  

• Cleft sentences: are complex sentences in which a single message is divided 
(cleft) into two clauses. This allows a focus on what is new information. (e.g. in 
English “It was my husband you spoke to on the phone”. In BSL this is 
accomplished by various devices such as non-manual marking emphasising 
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the focus and use of a wh-question sign (STEAL MONEY WHO/POINT is 
equivalent to “It’s that person who stole the money).   
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Annex C: BSL Vocabulary 
 
Below is a list of English translations of 1000 commonly used BSL signs from the 
established lexicon. Providing these translations, rather than specifying BSL forms, 
will enable the use of lexical variants as appropriate.  

Students are expected to know at least 750 signs from the established lexicon. 
Awarding organisations may use the vocabulary list set out below as an advisory list 
in selecting vocabulary when writing GCSE specifications in BSL, but are not 
mandated by this vocabulary list. 
 
Regional variations and base signs (including modifiers and negations) count as one 
sign in the prescribed number of signs. In addition to these 750 signs, students are 
expected to know: 

• the 26 finger spellings; 
• numerals (including cardinals and ordinals) 

 
Verbs  Objects Numerals Adjectives and 

Adverbs 
SIGN  
GO  
HAVE  
SAW  
WORK  
THINK  
SEE  
KNOW  
WANT  
LOOK  
FINISH  
SAY  
COME  
FEEL  
WRITE  
EXPLAIN  
TEACH  
WALK  
ASK  
TALK 
BORN  
GROW UP  
TELL  
KNOW NOT  
UNDERSTAND  
SEARCH  
LEARN  
REMEMBER  
GIVE  
SPEAK  
MEET  

GROUP  
HOUSE  
CAR  
BOOK  
BED  
MONEY  
WAY  
BODY  
BOAT  
BUS  
HAND  
WATER  
FLAT 
STAIRS 
LIFT 
MOBILE PHONE 
WALLET 
SAT NAV 
GOOGLE 
CHEST OF 

DRAWERS 
CUPBOARD 
TABLE LAMP 
CEILING LIGHT 
HAIR 
TRAIN 
AIRPLANE 
HELICOPTER 
COMPUTER 
INTERNET 
BROADBAND 

ZERO 
ONE 
TWO 
THREE 
FOUR 
FIVE 
SIX 
SEVEN 
EIGHT 
NINE 
TEN 
ELEVEN 
TWELVE 
THIRTEEN 
FOURTEEN 
FIFTEEN 
SIXTEEN 
SEVENTEEN 
EIGHTEEN 
NINETEEN 
TWENTY 
THIRTY 
FORTY 
FIFTY 
SIXTY 
SEVENTY 
EIGHTY 
NINETY 
HUNDRED 
THOUSAND 
MILLION 

GOOD  
SAME  
WELL  
DIFFERENT  
ALL  
OTHER  
SOME  
HARD  
RIGHT  
MORE  
BETTER  
INTERESTING  
LITTLE  
EASY  
BAD  
NEW  
STILL  
OLD  
REAL/REALLY  
FULL  
MANY  
AGAIN  
BIG  
HALF  
VERY  
SMALL  
ALWAYS  
HIGH 
STRONG  
EVERY  
READY  
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LIKE  
START  
ENTER  
CONTINUE  
HEAR  
MAKE  
LEAVE  
EAT  
DROVE  
INTERPRET  
MEAN  
PLAY  
GET  
MOVE  
CHANGE  
STAY  
ARRIVE  
SIGN CHAT  
WAIT  
WONDER  
PROGRESS  
TRY  
FIND  
HELP  
DO  
PAY  
SHIFT  
TELEPHONE  
COMMUNICATE  
FORGET  
NEGOTIATE  
INVOLVE  
LIVE  
DRINK  
SLEEP  
HAPPEN  
BRING  
READ  
MARRY  
TAKE  
WATCH  
FOLLOW  
STOP  
MIX  
SHOCK  
PUT ASIDE  
LAUGH  
HOLD  
LEAVE-ALONE  
VISIT  
TRAVEL  
BUY  
COOK  
ENCOURAGE  
BREAK  

MOBILE 
TELEPHONE 

MILE 
KILOGRAM 
POUND 
PENNY 
CUP 
PLATE 
TOOTHBRUSH 
SPOON 
FORK 
KNIFE 
SCISSORS 
BALL 
LORRY 
TRAM 
BICYCLE 
MOTORBIKE 
UBER 
TAXI 
TUBE 
AIRPORT 
RAILWAY STATION 
TICKET 
BUS PASS  
UFO 
TELEVISION 
MICROWAVE 
TOASTER 
KETTLE 
SHEET 
BLANKET 
DUVET 
PILLOW 
VACUUM 

CLEANER 
HAIRDRYER 
WIFI 
CABLE 
SUN 
SKY 
MOON 
STAR 
MOUNTAIN 
RIVER 
SEA 
 
 

BILLION 
FIRST ORDINAL 
SECOND 
THIRD 
FOURTH 
FIFTH 
SIXTH 
SEVENTH 
EIGHTH 
NINTH 
TENTH 
ELEVENTH 
TWELFTH 
THIRTEENTH 
FOURTEENTH 
FIFTEENTH 
SIXTEENTH 
SEVENTEENTH 
EIGHTEENTH 
NINETEENTH 
TWENTIETH 
HUNDREDTH 
THOUSANDTH 

PAINFUL  
HAPPY  
MOST  
FEW  
ENOUGH  
FAR  
FUNNY  
WORSE  
PLENTY  
YOUNG  
PERFECT  
MEDICAL  
TRUE  
LOTS  
LAST  
TOP  
BEST  
WRONG  
FIRST (time) 
PATIENT 
TIRED 
ILL 
FED UP 
FANTASTIC 
STRICT 
EVIL 
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JOIN  
LOOK AFTER  
FLY  
PICK  
SHOW  
FIX  
LOVE  
SIT  
WAKE UP  
USE  
ACCEPT  
KICK 
SEND TEXT 
BELIEVE 
FISH 
EXIST 
SMELL 
DRIVE 
STAND 
Places Animals People Food 
AREA  
ENGLAND/ENGLISH  
CLUB  
HOME  
HOSPITAL  
WORLD  
FARM  
ROOM  
SHOP 
BANK 
CAFÉ 
PUB 
WALES 
WELSH (language) 
GAELIC 
SCOTLAND 
IRELAND 
NORTHERN 

IRELAND 
INDIA 
PAKISTAN 
FRANCE 
GERMANY 
ITALY 
GREECE 
SPAIN  
PORTUGAL 
USA 
DENMARK 
NORWAY 
SWEDEN 
FINLAND 
RUSSIA 
JAPAN 

DOG  
CAT  
BIRD  
CHICKEN 
DUCK 
HORSE 
COW 
GOAT 
SHEEP 
LION 
TIGER 
ELEPHANT 
GIRAFFE 
RHINO 
MOUSE 
INSECT 
PIG 
DEER 
COCKEREL 
SNAKE 
FROG 
BUTTERFLY 
BAT 

CHILDREN  
MOTHER  
PEOPLE  
TEACHER  
FRIEND  
SPOUSE  
GIRLFRIEND 
BOYFRIEND 
MAN 
FATHER  
PERSON  
FAMILY  
BABY  
BROTHER  
BOY  
PARENTS  
DOCTOR  
WOMAN  
SISTER  
CHILD  
BOTH OF US  
STAFF  
DAUGHTER  
BOSS  
LADY  
GIRL 
UNCLE/AUNT 
COUSIN 
NIECE/NEPHEW 
GRANDMOTHER 
GRANDFATHER 
SON 
COOK (occupation) 
BAKER 

FOOD  
TEA  
COFFEE 
MILK 
COLA 
ORANGE 
APPLE 
BANANA 
ICE CREAM 
CARROT 
POTATO 
CHEESE 
SALAD 
EGG 
FISH 
MEAT 
SAUSAGE 
BACON 
CHOCOLATE 
CREAM 
SUGAR 
GRAVY 
PIZZA 
BURGER 
BREAD 
CAKE 
CHIPS 
RICE 
NOODLES 
CRISPS 
WINE 
BEER 
GRAPE 
CHERRY 
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CHINA 
LONDON 
LIVERPOOL 
MANCHESTER 
GLASGOW 
EDINBURGH 
BRIGHTON 
BELFAST 
BIRMINGHAM 
DUBLIN 
LEEDS 
LEICESTER 
PARIS 
ROME 
BLACKPOOL 
PORTSMOUTH 

CARPENTER 
ELECTRICIAN 
PLUMBER 
BUILDER 
HAIRDRESSER 
NURSE 
ACTOR 
SINGER 
QUEEN/KING 
PRINCE/PRINCESS 
DENTIST       

INTERPRETER 
TWINS 
TRANSLATOR 
ROBOT 
MONSTER 
WITCH 
WIZARD 

TOMATO 
STRAWBERRY 
BISCUIT 
PIE 
RECIPE 
TAKEAWAY 
BREAKFAST 
MIDDAY MEAL 
AFTERNOON 

MEAL 
EVENING MEAL 
SNACK 

Modal verbs Negators Question signs     Conversation 
modulators 

MUST  
CAN’T  
CAN  
WILL  
WON’T 
SHOULD 

NOTHING  
NO SHOW  
NO (WAVE)  
NO (INDEX 

FINGER) 
NEVER  
NOT YET  
NOT EXIST 

WHAT  
WHEN  
WHY  
HOW  
WHERE  
WHICH  
HOW MUCH 
HOW MANY 
HOW OLD 
HOW FAR 

ALL RIGHT  
MAYBE  
TO 

THANK/THANKS  
HELLO  
PLEASE  
UNDERSTAND-

NOT  
YES 
NO 
SORRY 
(MAY I )  

INTERRUPT 
DEFINITELY 
(CAN YOU) 

REPEAT 
HOW ARE YOU 
GOOD MORNING 
GOOD EVENING 
GOOD NIGHT 
WELL PERHAPS 

SO 
SO 
(WHAT DID YOU) 

SAY? 
 

Clothing Calendar time Sports School 
terminology 

HAT 
JACKET 
HOODIE 
SHIRT 
TEE-SHIRT 

YEAR  
MONTH  
DAY  
NIGHT  
MORNING  

SPORT  
TEAM  
COMPETE  
SWIM  
RUN  

CLASS  
SCHOOL 
COLLEGE 
UNIVERSITY 
6TH FORM 



21 
 

JUMPER 
DRESS 
SKIRT 
TROUSERS 
SOCKS 
SHOES 
GLOVES 
NECKLACE 
BOOTS 
BELT 
SCARF 
TIE 
EYEGLASSES 
UNDERWEAR 
BRA 
VEST 
WATCH (noun) 

WEEK 
DATE  
HOUR  
MINUTE 
AGE 
SUNDAY 
MONDAY 
TUESDAY 
WEDNESDAY 
THURSDAY 
FRIDAY 
SATURDAY 
JANUARY 
FEBRUARY 
MARCH 
APRIL 
MAY 
JUNE 
JULY 
AUGUST 
SEPTEMBER 
OCTOBER 
NOVEMBER 
DECEMBER 
FORTNIGHT 
SPRING 
SUMMER 
WINTER 
AUTUMN 
TODAY 
 

FOOTBALL 
TENNIS 
GOLF 
SKATING 
SKIING 
BASKETBALL 
NETBALL 
AMERICAN 

FOOTBALL 
CRICKET 
LEAGUE 
STADIUM 
FIELD 
GOAL 
SCORE 
KEEP FIT 
BOX 
RUGBY 
HOCKEY 
DEAFLYMPICS 
PARALYMPICS 
TORCH 
MEDAL  
DANCE 
ROCK AND ROLL 
RULES 
COMPETITION 
JUDGE  
CEILIDH  
BALLET 
PARTNER 

SCIENCE 
BIOLOGY 
CHEMISTRY 
COMPUTING 
PHYSICS 
GEOGRAPHY 
MATHS 
HISTORY 
LESSON 
HOMEWORK 
ESSAY 
EXAMINATION 
ART 
MUSIC 
POETRY 
THEATRE 

Function Terms Time related terms Colours Abstract concepts 
BUT  
IN  
BECAUSE  
WITH  
OR  
IF  
ABOUT  
THROUGH  
AND  
NEXT  
ON  
UNDER  
OVER 

TIME  
NOW  
PAST  
THEN  
ONLY  
LONG TIME AGO 
BEFORE  
LATER ON  
AFTER  
TIMESPAN  
TODAY 
YESTERDAY 
TOMORROW 

RED 
WHITE 
BLACK 
GREEN 
BLUE 
YELLOW 
BROWN 
PINK 
GREY 
 
 

NAME  
JOB  
LANGUAGE  
PROBLEM  
LIFE  
STORY  
EVERYTHING 
EDUCATION  
HOLIDAY  
SOMETHING  
EXPERIENCE  
TITLE  
COURSE  
WORD  
ASSOCIATION  
CULTURE 
POEM 
SIGN 
NETFLIX 
AMAZON 
FANTASY 
FINGERSPELL/ING 
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ACTION 
THRILLER 
MURDER 
POLICE 
ROBBERY 
FILM 
 
 
 

Deaf related terms Equality Name signs Pandemic 
DEAF  
HEARING  
ORAL  
HARD OF HEARING 
HEARING AID 
COCHLEAR 
IMPLANT 

RACE 
BLACK RACE 
ASIAN 
BROWN 
GAY 
LESBIAN 
BISEXUAL 
TRANSGENDER 
RAINBOW 
QUEER 
NON-BINARY 
L+G+B+T+Q+I+A 

Range of name 
signs, e.g. 
WINSTON 
CHURCHILL 
 

COVID 
PANDEMIC 
LOCKDOWN 
VACCINE 
SOCIAL 

DISTANCING 
MASK 
COUGH 
TEST 
TEST SWAB 

Manual alphabet    
a - z    
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